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W if you are like many parents, you feel anx-
ious and insecure at meetings to develop
your child's Individualized Education
Program (IEP). What is your role? What can
you offer?

Some parents believe that if they are not
educators, they have no role to play in plan-
ning their child's special education pro-
gram. You need to understand that no one
knows your child's strengths, weaknesses,
and needs better than you.

In Road map to Your Child's IEP, you will
learn about the legal requirements for
Individualized Education Programs (IEPs).
You will learn aboul present levels of aca-
demic and functional performance and how
to create measurable IEP goals designed to
meet your child's needs. You will also learn
about legal requirements to advise parents
about the child's progress, reviewing and
revising the IEP, and using objective data to
make decisions and measure progress.

ROAD MAP TO

LEGAL REQUIREMENTS
FOR IEPS...oiiensissessppanns

The Individuals with Disabilities
Education Act of 2004 {IDEA 2004)
requires your child’s IEP to include:

“a statement of the chlid’s present
levels of academic achievernent and
functional performance, including how
the child's disability affects the child's
invalvement and progress in the gen-
eral education curriculum (and) a
statement of measurable annual
goals, including academic and func-
tional goals, designed to meet the
child's needs that result from the
child's disability to enable the child to
be involved in and make progress in
the general education curriculum; and
. . . meet each of the child's other
educational needs that result from the
child's disability.”

DEVELOPING THE IEP....

IDEA 2004 describes how IEPs
shall he developed. The IEP team
shall consider:

» the child's strengths

» tha parants’ concerns for anhanc-
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ing their child's aducation
» the results of the initial evaluation
or most recent evaluation of the child
» the academic, developmental,
and functional needs of the child. (20
U.S.C. §1414(d)(2)(A))

PRESENT LEVELS OF
ACADEMIC ACHIEVEMENT &
FUNCTIONAL PEREORMANCE....

What are present levels of academ-
ic achievement and functional per-
formance? The term "performance”
describes what the child can do.
Present levels of academic achieve-
ment and functional performance tell
you what your child knows and is
able to do.

Here are some questions that will
help you identify your child's present
levels of academic achievement:

» What is your child's level of aca-
demic achievernent in reading, writ-
ing. spelling, and arthmetic?

» Can your child read the textbooks
assigned to general education stu-
dents in her grade?

» Can your child read the grade
level textbooks in core academic sub-
jecte?

» Are your child's reading or math
skills two or three years below grade
level on an individual educational
achievemeant test?

Assume your child is in the tenth
grade. Let's look at her functional per-
formance in different arcas.

» Can she read a job application?
Can she complete the job application
without assistance?

» Can she read the driver training
manual? Can ghe pase the driving
test without assistance?

» Can she read a map? A bus
schedule? Gan she balance a check-
book?

» Can she use the Internet to dn
research?

USING TEST DATA TO
DESCRIBE PRESENT LEVELS
OF PERFORMANCE AND
EDUCATIONAL NEEDS...........
Standardized tests and evaluations
provide information about what your
child krows and is able to do. Present
levels of academic achievement and
functional performance should include
data from objective tests, including




criterion- referenced teste, standard achisvament tests,
and diagnostic tests. As your child's advocate, you must
understand your child's test scores — standard scores,
peruentile ranks, grade equivalent and age equivalent
5C0oras.

Assesaments should aleo identify the educational
needs that arise from your child's disability. After the
educational needs are identified, the |EP team must
develop strategies to enable the child to be invelved in
and make progress in the general curriculum,

DEVELOPING IEP GOALS THAT
MFEFT-ALL THE CHILD’S NEEDS...

The child's |IEP must:

» Meeat the child's academic, development, and func-
tional needs that reault from the disability;

» Enable the child to be involved in and progress in the
ganaral curriculum;

» Meet each of the child's other educational needs that
result from the child’s disability. (Source: 20 USC §1414(d))
IEF goals cannot be broad statements about what a

child will accomplish in a year, The IEP must meet the
child's academic, developmental and functional needs
that result from the disability. The IEP must also specify
how the school will mest these needs and how the
school will measure the child's progress.

IEP goals should enable the child to learn the basic
skills that are necessary for independence and self-suffi-
ciency. Basic skills Include:

» Communication skilis

9§

Lifespire

DOES YOUR CHILD HAVE
AUTISM OR OTHER
SPECIAL LEARNING NEEDS?

q =i} | .
mnejareasrins . are

SESC) Wi e

JOSEPH M. FEIN
ATTORNEY AT LAW

Child advocacy by a
licensed attorney:

SE and CSE Meetings

L.il..l.'\rlll'r

M _[rrﬁ‘!{

SPECTHUM 18




» Reading skills

The child must learn to communi-
cate. Most children communicate by
expressive and receptive speach.
Some children use assistive technolo-
gy to communicate. The child must
learn social skills to interact with other
people. Because reading is the gate-
way to other knowledge, the child
must learn to read.

“Teaching students to read by the
and of third grade is the single most
important task assigned to elemen-
tary schools.” - American Federation
of Teachers.

If the |IEP is based on the child’s
present levels of academic achieve-
ment, functional, and developmental
naads, addresses the child's academ-
ic and functional needs, and includes
rasearch validated instructional meth-
ods, the IEP should pass muster
under IDEA 2004.

If the IEP does not include measur-
able academic and functional goals,
tha |IEP is defective and open to a
challenge that it denies the child a
FAPE.

OTHER IEP
REQUIREMENTS..............

Advising Parents About Chiid’s

Progress

Did you know that the school must
inform parents about your child’s edu-
cational progress at regular intervals?
in fact, your child’s IEP must include:

*a description of how the child's
progress toward meeting the annual
goals ... will be measured and when
periodic reports on the progress the
child s making toward meeting the
annual goals (such as through the use
of quarterly or other perlodic reports,
concurrent with the issuance of report
cards) will be provided.” (Source: 20
U.S.C. § 1414y

REVIEWING AND
REVISING THE IEP..........
As your child grows and changes,
the child's educational needs will also

change. The |EP team must meet at
least once a year to review the child's
IEP and determine whether the annual
goals for the child are being achieved.
The |EP team must revise the IEP to
address.

» any lack of expectad progress
toward the annual goals and in the
general education curriculum, wheng
appropriate

» the results of any resvaluation
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» information about the child pro-
vided to, or by, the parents

» the child'e anticipated neerds

» other matters.

USING OBJECTIVE
T R

When a doctor develops a treat-
ment plan for a sick child, the doctar
ueas nhjective data from diagnostic
tests. Medical specialists use objec-
tive data fo measure the effectiveness
of treatment plans. You want your
doctor to use objective data, not sub-
jactive feslings and beliefs.

Your child’s IEP is similar to a med-
ical treatment plan, The IEP includes:

» Prasant levels of parformance
from objective tests and assessments

» Meazurable goals and objectives

» A plan to address the child’s edu-
cational problems

» A statement of haw tha child's
progress will be measured.

TO MAKE DECISIONS.....

You are a full member of your
child's IEP team. The |EP team must
identity and describe your child's
problemsa before the team can deval-
op an appropriate educational plan.

The IEP team will gather informa-
tion from different sources. This infor-
mation may include observations of
your child in different ervironments,
including the home and classroom.
The information will include objective
test data thal describes your child's
prablems, the severity of the prob-
lems, and measure your child's
progress or lack of progress.

Let's look at a medical problem to
see how progress should be
assessed.

Your son John complains that his
throat is sore. His throat Is red. His
skin is hot to the touch. He is sleepy
and lethargic. When you take John to
the doctor, his temperature is 104
degrees. Lab tests show that John
has an elevated white count. A strep
test is positive. Lab tests show that
John has a strep infection.

Your doctor uses this objective data
to develop a treatment plan. When
you return for a follow-up wisil, the
doctor is likely to order more tests.
You need objective test data to know
if John's infection is under control.
Similarly, you need objective test data
to know if your child is acquiring
reading, writing and arithmetic skills.

Is your child
receiving
passing grades?
Can you rely
on grades to
measure
progress? No.

TO MEASURE PROGRESS

Jay is an B-year-old boy who
recelved special education services
for two years, beginning in kinder-
garten, Jay's parents felt that he was
not learming how to read and write
like other children his age. The schoal
personnel assured the parents that
Jay was making prograss.

After two years, a child psycholo-
gist in the private sector tested Jay.
While Jay's abilities were in the aver-
age to above average range, his read-
ing and language skills were at the
kindergarten level. Despite two years
nf special education, Jay had not
learned to read or write.

When a teacher says a child is
making progress, the teacher is offer-
ing an opinion based on subjective
ohsarvations. In many cases, teacher
opinions and subjectiva observations
are not accurate. If you have con-
cerns about your ehild's progress, get
independent testing of your child's
reading, writing, and mathematics
skills by an expert in the private sac-
tor, These test results will tell you if
your child is making acceptable

Is your child receiving passing
grades? Can you rely on grades to
measure progress? No. Grades are
not objective assessments of
progress. Many factors influence
grades, including grade inflation and
the teacher's beliefs and perceptions
about the child's effort, allendance,
behavior and attitude.

TO MAKE BEHAVIOR
MEASURABLE.....ccoeseneesnn-

“Many children have behavior prob-
lerms as a part of their disability. You
can make behavior measurable by



dafining the factors surrounding the behavior. Thase
factors include:

» pracipitating events (“when asked to work inde-
pendently”)

» environmental factors {"when dealing with female
authority figures)

» other observable patterns (“after lunch,” “always
on the playground,” “in math class”)

You can also make behavior measurable by identify-
ing the results of the behavior. For example, you can
say, “removal from the classroom increases this nega-
tive behavior."
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As a parenl, you must be vigilant, The danger s that
the IEP team will propose annual goals that are not
specific and measurable, do not meet the child's aca-
demic and functional needs, and do not describe how
the child's progress will be measured.

With the changes in IDEA 2004, teachers will have
to work harder and think more creatively to ensure that
the annual goals addrass all the child's educational
neads and that the goals are written in clear, measura-
bie language. B

Pete and Pam Wright have authored several books
on advocating for special needs. For more info log

onto wrightslaw.com,
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Promoting Communication and Social Skills

in Children with Autism Spectrum Disorder

“The Hanen Centre is a not for profit charitable organization and is known
for its outstanding resources. Taking the most current research and turning
it into user-friendly resources, we give parents and professionals the tools

to SUpport young children’s social, and language development.

TalkAbility™ is a guidebook for parents of children on the autism spectrum
who speak in complere senrences and who need help leurning people skills,
This book explains concepts through beautifilly illustrated drawings that
make it easy to follow and understand. Such topics include:

Understanding how other people think and feel and responding appropriately

Tuning into what people say wirhour words in a conversation

u
® Learning how to play with other children and make friends
.
=

Taking appropriate turns in a conversation and then waiting for others

to take theirs

For more info, visit www.hanen.org and in the Farenss secrion,
click on Children uuth Anticm .\-;J'-H'.rnrm Dhivoreder

. Tel: 416-921-1073  Fax: 416-921-1225 info@hanen.orng
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