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INTRODUCTION

Requirements for including al children in assessments are based on a number of federd
laws, including Section 504 of the Rehabilitation Act of 1973 (Section 504), Title 11 of
the Americans with Disahilities Act of 1990 (ADA), Title| of the Elementary and
Secondary Education Act (Title), and the Individuas with Disabilities Education Act
Amendments of 1997 (IDEA). Assessment is often associated with direct individua
benefits such as promotion, graduation, and access to educationd services. In addition,
assessment is an integra aspect of educationd accountability systems that provide
vauable information which benefits individua students by measuring individua progress
agang standards or by evauating programs. Because of the benefits that accrue asthe
result of assessment, excluson from assessments on the basis of disability generaly
would violate Section 504 and ADA. *

! Source: Dear Colleague letter by Judith E. Heumann, Assistant Secretary for Specia
Education and Rehabiilitative Services, and NormaV. Cantu, Assstant Secretary for Civil
Rights, U. S. Department of Education, September 29, 1997.



Titlel and IDEA include anumber of specific requirementsfor including dl childrenin
assessments. 1n adding these requirements, Congress recognized that many students were
not experiencing levels of achievement in school that would enable them to successfully
pursue postsecondary educational or competitive work opportunities. Students with
disabilities, minority children, migrant and homeless children, children with limited

English proficiency and children in poverty were especidly a risk. Many of these
children's educationa programs were marked by low expectations, limited accountability
for results, and exposure to a poorer curriculum than that offered to other children.

Congress sfindingsfor the IDEA 1997 amendments noted that "the implementation of
this Act has been impeded by low expectations... Over twenty years of research and
experience has demondrated that the education of children with disabilities can be made
more effective by having high expectations for such children and ensuring their accessin
the generd curriculum to the maximum extent possible.”

According to the Report from the Committee on Labor and Human Resources of May 9,
1997, IDEA provided parents and educators with tools to “promote improved educationa
results for children with disabilities through early intervention, preschool, and

educationd experiences that prepare them for later educationd challenges and
employment.” The Report further notes that:

The new focusis intended to produce attention to the accommodations and
adjustments necessary for disabled children to access the genera
education curriculum and the specid services which may be necessary for

appropriate participation. ..

Children with disabilities must be included in State and digtrict-wide
assessments of sudent progress with individual modifications and
accommodations as needed. Thus, the bill requiresthat the IEP include a
gatement of any individua modifications in the adminidration of State
and digtrict-wide assessments. The committee knows that excluding
children with disabilities from these assessments severdly limitsand in
some cases prevents children with disabilities, through no fault of their
own, from continuing on to post- secondary education.

The committee reeffirms the existing Federd Law requirement that
children with disahilities participate in State and digtrict-wide assessments.
Thiswill asss parentsin judging if their child isimproving with regard to
his or her academic achievement, just as the parents of non-disabled
children do.

Participation of students with disabilities in State and digtrict-wide assessmentsis not
participation just for the sake of participation. Participation in these assessments should
lead to improved teaching and learning. Participation in assessments goes hand in hand
with access to the generd curriculum.



Including al children in assessment programs can help to ensure ahigh quality
educational experience for each student by creating high education expectations for dl
children and accountability for the educationd results of al gudents. Itiscriticaly
important that schools know how successful they are in preparing al students to meet
high standards. Parents need to know thisaswell. Theincluson of dl childrenin State
and digtrict-wide assessment programs will provide sgnificant information for improving
ingruction.

However, it isimportant that teachers have the training they need in order to improve
instruction based upon the data. Seventy percent of the state directors of specia
education have identified professiona development in the area of assessment
implications and how the IEP will reflect a sudent's progress in the generd curriculum as
amgor chalenge.

If we are not improving educationd results for dl children, we need to do things
differently than we have in the past. That iswhy it is S0 important to disaggregate data
about student performance. We must pay attention to the data and make changes as
needed to our gpproaches to ensure that results for dl children are improving.

We a0 need to be willing to rethink and change some of our paliciesif we find that they
arbitrarily deny benefits to students.

This guidance is provided in response to frequently asked questions submitted to the
Office of Specid Education Program by parents, teachers, assessment coordinators, State
education agency staff, and other policy makers. In some cases, the responses provided
are clarifications of legd issues. In other instances, the responses are intended to
dimulate reflection about the implications of policies and practices for sudents with
disabilities. Clearly, high expectations for sudents entail high expectations for teachers
and schools. This document is intended not only to provide guidance in meeting specific
lega requirements, but aso to help achieve the benefits of these provisions for sudents
with disgbilities



ACCOUNTABILITY

1. Are students with disabilitiesrequired to participate in a State's
accountability system?

Although IDEA makes no specific reference as to how States include children
with disabilities in the State accountability system, the IDEA requires States to
edtablish performance goas and indicators for children with disgbilities--
consstent to the maximum extent gppropriate with other gods and standards for
al children established by the State--and to report on progress toward meeting
those godls.

Under Title| of the Elementary and Secondary Education Act, in the 2000-01
schoal year, each State must have a State assessment system that serves asthe
primary means for determining whether schools and didtricts receiving Title |
funds are making adequate yearly progress toward enabling dl sudentsin Title|
schoolsto reach high sandards. All sudents with disabilities in those schools
must be included in the Siate assessment system, and the scores of students with
disabilities must be included in the assessment system for purposes of public
reporting and school and digtrict accountability. Under Title |, State assessment
gystems must assign a score, for accountability purposes, to every sudent who has
attended school within asingle school district for afull academic year. And,
States must explain how scores from dternate assessments are integrated into
their accountability systems.

2. How do States and LEASs use their assessment results?

Under IDEA, States mugt use information about the performance of children with
disabilitiesin State and district-wide assessment programs to revise their State
Improvement Plans as needed to improve their performance. Under Title |, States
and LEAs dso use the results to review the performance of LEAs and schoals,
respectively, and to identify LEAs and schoolsin need of improvement. States
and LEAs dso use results for rewards and sanctions for schools and didtricts, and
some for decisions about student promotion or graduation. Assessment results
can dso be used in planning teacher training, summer school and after school
programs, and in reviewing aignment between assessments and curriculum.
These are State and locdl digtrict decisons. In addition, |1EP teams can consider
individua assessment results as they develop programs for students with
dissbilities.

2 Source: Letter sent to Chief State School Officers by Michael Cohen, Assistant
Secretary for Elementary and Secondary Education, U. S. Department of Education,
April 7, 2000.



| EP PROCESSES

3. What istherole of the |EP team in deter mining whether the child will
participatein general or alter nate assessments?

The IEP team determines how the child participates in State and digtrict-wide
assessments of student achievement. The IEP team determinesif any individua
modifications in adminitration are needed in order for the student to participate

in the assessment. If the | EP team determines that the child will not participate in
aparticular State or district-wide assessment of student achievement (or part of an
assessment), the |EP team States why the assessment is not gppropriate for the
child and how the child will be assessed. |EP teams should have the leve of
expertise needed to make these decisons in an effective manner.

4, May |EP teams exempt children with disabilities from participating in the
State or district-wide assessment program?

No. The IEP team determines HOW individud students with disabilities
participate in assessment programs, NOT WHETHER. The only sudents with
disabilities who are exempted from participation in generd State and ditrict-wide
assessment programs are students with disabilities convicted as adults under State
law and incarcerated in adult prisons (34 CFR 8300.311(b)(1)). With this
statutory exception, there should be no language in State or digtrict assessment
guideines, rules, or regulaions that permits | EP teams to exempt students from
State or district-wide assessment programs.

Section 504 prohibits exclusion from participation of, denia of benefitsto, or
discrimination againg, individuas with disabilities on the basis of their disability

in federally asssted programs or activities. Title Il of the ADA provides that no
qudified individud with a disability shdl, by reason of such disability, be
excluded from participation in or be denied the benefits of the services, programs,
or activities of apublic entity or be subjected to discrimination by such an entity.

Inclusion in assessments provides vauable information which benefits sudents
ether by indicating individua progress againg standards or in evauating
educationd programs. In some States, participation in assessmentsis ameansto
access benefits such as promotion and graduation. Given these benefits,
excluson from assessment programs based on disability would potentidly violate
Section 504 and Title Il of the ADA.

5. Can the | EP statement of how the child will participate in State and district-
wide assessments of student achievement be changed without reconvening
the [EP team?

No. If the IEP team wishesto modify aprovison of the IEP, it must meet again
to make the change.



PARENTAL PERMISSION

6. |'sparental permission required for children with disabilitiesto participatein
State and district-wide assessment programsif parental permission is not
required for the participation of non-disabled students?

No. If parenta permission is not required for participation in the State and
digtrict-wide assessment programs for non-disabled children, it is not required for
children with disabilities. However, parents of children with disabilities as
members of the |EP team will be involved in |EP team decisions on how an
individua child will participate in such assessment programs.

7. If a State permits par ents of non-disabled children to choose not to have their
child participatein State or district-wide assessments, do parentsof children
with disabilities have the sameright in regard to assessments and alternate
assessments?

Yes. Parents of a child with adisability should have the same right to “opt out” as
parents of non-disabled students consstent with any alowable judtification
criteria established by the SEA or LEA. Denying parents of children with
disabilities the same rights afforded parents of non-disabled children would raise
concerns about discrimination on the basis of disability. However, parents and
Students should be informed of the consequences of participation and non-
participation in State or digtrict-wide assessments. For example, parents should
know that State and di strict-wide assessments can improve accountability and
promote services that better meet the needs of the participating students, while
norparticipation may limit opportunities for promotion, graduation and access to
programs. Parents should not be pressured to “opt out” of assessment programs.
Most States aready keep track of students who are * opted out” of assessment
programs by parents. States and districts should keep track of parent-requested
“opt out” exemptions for students with disabilities disaggregated from those for
students without disabilities. This should help the State to determine if “opting
out” pressure is occurring.

ACCOMMODATIONSAND MODIFICATIONS

8. Thewords" accommodations' and " modifications' are both used in the
federal statute and regulations, but the precise meanings are unclear. Will
OSEP differentiate the two and explain the rationship between them?

Thereis no universa agreement about the definitions of these terms, but OSEP
recognizes that there has been an evolution of assessment terminology and
increased agreement about such terminology since the IDEA Amendments of



1997. When referring to assessments, the term “accommodation” is commonly
used to define changesin format, response, setting, timing, or scheduling that do
not dter in any sgnificant way what the test measures or the comparability of
scores. |n contrast, when changes in the assessment ater what thetest is
supposed to measure or the comparability of scores, terms such as “modification”,
“nonstandard adminigration”, *“non-approved or non-aggregatable modifications’
are often used. However, some States use the terms “ modification” or “modified”
to refer to changes commonly thought of as “accommodations.”

The IDEA datute and regulations use the terms “accommodations’ and
“modificationsin adminidration” in connection with State and district-wide
assessment programs and assessments of student achievement. And, the Analysis
of Comments and Changes that accompanied the publication of the fina
regulations uses the terms “individua modifications’ and “necessary
modifications’ aswell. However, the definitions of these terms as used in the
Satute and regulations are not intended to correspond with the evolving usage of
these termsin the field of assessment as discussed in the previous paragraph. For
example, 34 CFR 8300.347 requires that |EPs include a statement of
“modificationsin the adminidration” of assessments of sudent achievement. In
this context, “modifications in adminigtration” should be viewed as agenera term
that would include both accommodeations and modificetions, asthey are
commonly used in assessment practice. Further, 34 CFR 8300.138 requires that
children with disabilities be provided with “accommodations and modificationsin
adminidgration, if necessary”, which would include the full range of
accommodations and modifications, as they are commonly used in assessment
practice.

Can the SEA or LEA limit theauthority of the |EP team to select individual
accommodations and modificationsin administration needed for a child to
participate in the assessment?

No. 34 CFR 8300.347(a) (5)(I) requiresthat the | EP team have the responsbility
and the authority to determine what, if any, individua modificationsin the
adminigration of State or didtrict-wide assessments of sudent achievement are
needed in order for a particular child with adisability to participate in the
assessment. If the |EP Team determines that individua modificationsin the
adminigration of State or didtrict-wide assessments of student achievement are
needed, the Team mugt include a satement of any such modificationsin the IEP.
In addition, 8300.138(a) requires that appropriate accommodations and
modifications in administration of State or digtrict-wide assessments must be
provided if necessary to ensure the participation of children with disabilitiesin
those assessments. As part of each State's genera supervision respongbility under
§8300.600, it must ensure that these requirements are carried out. States that have
developed a comprehensive policy governing the use of testing accommodations
(including the conditions and ingtructions for gppropriate use of specific



accommodations and how scores are to be reported and used) need to ensure that
they are conggtent with this IDEA requirement

At the same time, | EP teams need to understand and consider the implications of
SEA/LEA palicies on the reporting and use of scores in addressng what
individual modifications and accommodations are gppropriate for an individua
child with adisability. SEAs and LEAS should carefully consider the intended and
unintended consegquences of accommodation policies that may impact on student
opportunities such as promotion or graduation (e.g. receipt of aregular diploma, a
certificate of attendance, etc.). Parents and students need to be fully informed of
any consequences of such policies.

A mgor chalenge for assessment programs is how to maintain assessment rigor
(reliability and vdidity of assessments), implement and protect the individua

rights of sudents, and smultaneoudy ensure that schools teach dl children what
they need to know and to do (knowledge and skills). Much of the current research
on accommodations and modificationsis inconclusive, so in many casesthe
impact of gpecific accommodations is not known. Continued research is
underway, and more is needed.

A number of legd principles and concerns gpply if a student may be denied
benefits such as promotion or graduation because of questionable validation of
accommodations. One solution suggested by the Nationa Center on Educetiona
Outcomes (NCEO) at the University of Minnesotais to collect and use additiona
evidence that alows the student to demonstrate competency in lieu of asingle test
score. Further information is available from the NCEO (612-626-1530;
http://mww.coled.umn.edu/NCEQ).

ALTERNATE ASSESSMENTS

10.

What is an alter nate assessment?

Generdly, an dternate assessment is understood to mean an assessment designed
for those students with disabilities who are unable to participate in generd large-
scale assessments used by a school digtrict or State, even when accommodations
or modifications are provided. The dternate assessment provides a mechanism for
sudents, including those with the most Sgnificant disahilities, to participatein

and benefit from assessment programs.

Alternate assessments need to be digned with the generd curriculum standards
st for dl students and should not be assumed appropriate only for those students
with sgnificant cognitive impairments.  The need for aternate assessments
depends on the individua needs of the child, not the category of the child's
disability. Although it isexpected that the number of students participating in
dternate assessments will be rdatively smal, participationin aternate



11.

assessments should nat, in and of itsdlf, preclude students from access to the same
benefits available to non-disabled students for their participation. Thus, the
dternate assessment is sufficiently flexible to meet the needs of difficult-to-assess
students with disabilities who may need the aternate assessment to demondrate
competency for benefits such as promotion or adiploma. 1t may dso enable IEP
teams, including informed parents, to make choices about gppropriate
participation that may lead to an |EP diploma or other type of certification.

When does a State (or LEA) need to conduct an alter nate assessment?

12.

All SEAs and LEAs mugt provide dternate assessments for al State and digtrict-
wide assessments conducted beginning no later than July 1, 2000.

Do the requirementsto establish participation guidelinesfor alternate
assessments and to develop alter nate assessments apply to both SEAsand
LEAS?

13.

Yes. 34 CFR §300.138 specificdly requiresinclusion of children with disabilities
in both State and digtrict-wide assessment programs and requires both the SEA
and the LEA, as gppropriate, to develop guideines for the participation of
children with disgbilities in dternate assessments for those children who cannot
participate in State and district-wide assessments, and develop dternate
assessments.

Of course, if an LEA does not conduct district-wide assessments other than those
that are part of the State assessment program, then the LEA would follow SEA
guiddines and use the SEA dternate assessment(s). The requirements apply to
digtrict-wide assessments regardless of whether or not there is a State assessment.

If the SEA has developed guidelinesfor participation in State alter nate
assessments, can the LEA usethose guidelinesto meet itsLEA
responsibility?

14.

Thereis nothing that prohibits the LEA from adopting the SEA guiddinesif the
SEA guidelines are cong stent with the assessment program objectives of LEA
digrict-wide assessments. However, if the district-wide assessment is used for
sgnificantly different purposes than the State assessment, the LEA should ensure
that the participation guidelines developed for the State assessment are consstent
with the purposes of the digtrict-wide assessment, or should develop quiddines
cons stent with the purposes of its district-wide assessment.

Does a State need to have an alter nate assessment for each content area
assessed in theregular assessment program?

The number of dternate assessmentsis a State decison. Asin many State and
didrict-wide assessment programs, the assessment may consst of multiple



components or batteries. The aternate assessment(s) should a a minimum assess
the broad content areas such as communication, mathematics, socid studies,
science, eic. assessed in the State or district-wide assessment. The aternate
assessment may assess additiona content, including functiond skills, as
determined necessary by the State or local didtrict. Functiond skills can dso be
aligned to State standards as red world indicators of progress toward those
dandards. Title | requiresthat a a minimum reading/language arts and math are
assessed, but Title | dso requiresthat if other subject areas are assessed by the
State for Title | purposes, then al sudentsin Title | schools in the grades assessed
need to be assessed in those content areas as well. The purpose of an dternate
assessment should match at a minimum the purpose of the assessment to which it
isintended to serve as an dternate.

15. Can LEAsusethe State alter nate assessment to meet its obligation to develop
an alternateto itsdistrict-wide assessment?

The issue is dignment between the dternate assessment and the large-scae
asessment. Digtricts must adopt locd guiddines for participation in dternate
assessments and they must develop and conduct aternate assessments no later
than July 1, 2000. Whether an alternate assessment developed by the State for use
with a State-wide assessment is dso an gppropriate dternate assessment to the
locdl digtrict-wide assessment depends upon the type of aternate assessment
selected, the nature of the digtrict-wide assessment, the content measured, and the
purposes for which the results will be used. The purpose of an dternate
assessment should match a a minimum the purpose of the assessment to which it
isintended to serve as an dternate.

16. Can LEAsusether own alter nate assessment or must they usethe State's
alternate assessment?

In States with statewide assessment programs, locd digtricts must administer the
State dternate assessment. Moreover, loca districts must develop and conduct
dternate assessmentsiif they have didtrict-wide assessments, or use the State
dternate if appropriate.

OUT-OF-LEVEL TESTING

17. I'sout-of-level testing by States acceptable?

“Out-of-leve teging” means ng sudentsin one grade level using versons

of tests that were designed for studentsin other (usudly lower) grade levels.

Some States allow out-of-leve tedting in an effort to limit student frustration and
provide gppropriate assessment levels. Although IDEA does not specificaly
prohibit its use, out-of-leve testing may be problemétic for severa reasons when
used for accountability purposes. 34 CFR §300.137 requires that the performance
godsfor children with disabilities should be consstent, to the maximum extent
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appropriate, with other goas and standards for al children established by the
State. The purpose isto maintain high expectations and provide coherent
information about student attainment of the State’' s content and student
performance standards.

Out-of-levd testing may not assess the same content stlandards at the same levels
as are assessed in the “grade-level” assessment. Thus, unless the out- of-level test
is designed to yield scores referenced to the appropriate grade-level standards,
out-of-leve testing may not provide coherent information about student
attainment of the State or LEA content and student performance standards. Also,
many assessment experts argue that out- of-level testing produces scores that are
(even usng transformation formulations) insufficiently comparable to dlow
aggregation, as required by 34 CFR 8300.139. If out-of-level tests are used, |IEP
teams need training and clear information about the statistica appropriateness of
administering such tests a each possible levd different from the student’ s grade
leve.

Out-of-level tests may lower expectations for students, prevent them from
demondtrating their full competence, subject them to alower-leve curriculum,
and restrict their access to the genera curriculum. Important gods of both IDEA
and Title | areto maintain high expectations for dl children and to ensure that
teachers and schools are able to teach diverse learners. Students with disabilities
are entitled to the same rich curriculum as their non-disabled peers.

One source for additiona information about out- of-level testing is the Nationa

Center on Educational Outcomes (NCEO) at the University of Minnesota
(612-626-1530; http://mww.coled.umn.edw/NCEOQ).

18. Can an out-of-level test be considered an " alternate" assessment?

Out-of-levd tests are consdered modified adminigtrations of the State or didtrict-
wide assessments rather than aternate assessments, and scores on out- of-leve
tests should be converted to reflect performance a grade level and reported as
performance a the grade leve a which the child is placed unless such reporting
would be gatigticaly inappropriate.

REPORTING

19.  What reportson assessment arerequired by IDEA?

34 CFR 8300.137 requires States to report to the Secretary and to the public every
two years on the progress of the State and of the children with disabilitiesin the
State toward meeting performance goals including performance on assessments,
drop-out rates, and graduation rates. Additionally, 34 CFR 8§300.139 requires the
SEA to report to the public, in the same frequency and detail asit reports for non
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20.

disabled children, on the number and performance results of children with
disabilities participating in regular and aternate assessments and to include in
those reports aggregated data that include the participation of children with
disabilities together with al other children and disaggregeted data on the
performance of children with disabilities.

IDEA refersto children with disabilities being included in “ general State and
district-wide assessment programs,” but only requiresthat State education
agenciesreport to the public on the participation and perfor mance of
children with disabilities on assessments. Arelocal education agencies also
required to report to the public in a smilar fashion?

21.

The IDEA requirement is for reporting by the State education agency. Many
States have smilar requirements for loca education agenciesto report smilarly
on loca assessment programs. Under IDEA, thisis a State decison.

What aretherequirementsfor aggregation and disaggregation of data? Are
aggr egation and disaggregation required at the State level only? State level
and district level only? Or State level, district level, and sitelevel?

22.

Under IDEA, States must report aggregated data that include the performance of
children with disabilities together with dl other children and disaggregated data
on the performance of children with disabilities. Thereis no requirement for
disaggregation by category of disability, just disaggregation of the performance of
children with disabilities separate from the performance of non-disabled children.
These reports must be made with the same frequency and in the same detail as
reports on the assessment of non-disabled children. For example, if schoal level
results are reported, then school leve results for students with disabilities
generdly must be disaggregated. It isthe SEA’s decison how to collect
sufficient data from LEAS to meet the Federd SEA reporting requirement
congstent with these provisions.

Are performance results from alter nate assessmentsrequired to be
aggregated with data from general assessments?

23.

It isimportant for States to report performance data from alternate assessmentsin
away that ensuresthat adl children with disgbilities areincluded in the
accountability benefits of State and digtrict-wide assessments. Thus, OSEP
encourages States to aggregate scores from the dternate assessment with scores
from the genera assessment whenever appropriate.

What ismeant by “ statistically sound” in 34 CRF 300.139?

There are at least two issues for consderation. One hasto do with the sample
sgze. In someingances, for example if a State chooses to disaggregate by
disability categories (not afederd requirement) or report on the performance of



24,

students with disgbilitiesin smdl schoal didricts, the rdaively smdl number of
sudentsin that category or ditrict might raise questions about statistica
soundness if generdizations are to be made about student performance. A second
issue centers around the reporting of performance for students who take non
gtandard or modified adminigtrations of an assessment. |n such cases, there may
be questions about the vaidity of the assessment and its comparability to the
standard assessment.

OSEP is concerned about students with disabilities who are excluded from
assessment reports because of questions about statistical soundness. Public reports
are akey component of many educationa accountability systems, and exclusion
from these reports may deny students with disabilities the benefits of these
systems and fail to hold schools and LEAS accountable for their performance. It
isimportant for States, LEAS, and test developers to provide a range of
modifications in adminigtration that preserve the vdidity and comparability of
assessments so that student performance can be fully reported. In cases where
vaidity or comparability are found to be significantly weakened, full reporting
may be achieved through the collection of additiond evidence, as discussed under
Quedtion 9.

Can a State or local education agency provide individual performanceresults
to itsschools, or would thisviolate the requirement to avoid disclosur e of
performance resultsidentifiable to individual children?

25.

The reference to disclosure Smply refers to the ingppropriateness of public
reports that dedl with samples so small asto publicly disclose the performance of
individua students, not to providing results to schools for students served by the
school.

To avoid publicly disclosing performance resultsidentifiable to individual
students, can a State or local education agency adjust the administrative
levels at which it reportstheseresults? For example, can it report the

alter nate assessment at the district level even though the general assessment
isreported at the school level?

Yes, but only if necessary to avoid publicly disclosing results identifiable to
individud students.

MONITORING

26.

How will OSEP monitor compliance with IDEA 97 assessment requirements?

OSEP s Continuous Improvement Monitoring Process focuses on compliance and
results. There are severd mechanisms that OSEP employsto review a State's
performance in these areas. Through the Stat€’' s self-assessment and OSEP s data
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review, OSEP examines results-oriented data such as drop-out rates, graduation
rates, and performance on assessments. These datawill be used to determine the
leve of intervention of OSEP s monitoring activities.

Federa requirements related to assessment can be found at 34 CFR 88300.138
(Participation in Assessments), 300.139 (Reports) and 300.347(a)(5)(i) (Content
of IEP). These requirements will be examined in severd ways through OSEPs
Continuous Improvement Monitoring Process. As part of the State's sdif-
assessment process, information from State and district-wide assessment should
be used by the State's monitoring Steering Committee to evauate the State's level
of implementation and performance. For example, States should examine in their
sdf-assessment, the number of students taking the Statewide assessments and the
number participating in dternate assessments. Also, performance on assessments
is an important indicator for a State to use in evauating and improving results for
children with disabilities

As part of data collection in the SEA and in LEAS, OSEP monitors will review
documents and interview regarding participation in State and district-wide
asessments. OSEP will gather data to determine that the State has devel oped
dternate assessments and provided guideines for the participation of children
with disabilities in dternate assessments. 1n addition, OSEP will review the
extent to which dternate assessments are aligned with generd curriculum
gandards. OSEP will gather information about participation of children with
disabilitiesin Statewide and digtrict-wide assessment programs, including
information that is reported to the public - aggregated and disaggregated - inthe
same frequency and in the same detail asfor non-disabled. Findly, OSEP will
review whether the |EP team determines any modificationsin adminidration in
State or digtrict-wide assessmerts.

Chief State School Officers
Congressiond Staff

Federal Resource Center
Independent Living Centers
Nationd Disability Organizations
Parent Training Centers

Part C Coordinators

Part C Lead Agencies
Protection and Advocacy Agencies
Regional Resource Centers
RSA Regiond Commissoners
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